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Stated Objectives:
TEK # and SE

E.2 The student understands the interaction of supply, demand, and price. The student is
expected to:

E.2A Understand the effect of changes in price on the quantity demanded and quantity
supplied.

E.2B Identify the non-price determinants that create changes in supply and demand, which
result in a new equilibrium price.

E.2C Interpret a supply-and-demand graph using supply-and-demand schedules.

E.3 The student understands the reasons for international trade and its importance to the
United States and the global economy. The student is expected to:

E.3A Explain the concepts of absolute and comparative advantages.

E.3B Compare the effects of free trade and trade barriers on economic activities, including the
benefits and costs of participating in international trade.

E.3C Analyze the effects of changes in exchange rates on imports and exports.

E.8 The student understands types of market structures. The student is expected to:

E.8A Describe characteristics and give examples of pure competition, monopolistic competition,
oligopoly, and monopoly.

E.8B Identify regulations that apply to the establishment and operation of various types of
market structures.

E.10 The student understands key components of economic growth. The student is expected
to:

E.10C Analyze how trade relates to growth.

E.21 The student applies critical-thinking skills to organize and use information acquired
through established research methodologies from a variety of valid sources, including technology.
The student is expected to:

E.21A Analyze economic information by sequencing, categorizing, identifying cause-and-effect
relationships, comparing, contrasting, finding the main idea, summarizing, generalizing and
predictions, and drawing inferences and conclusions.



E.21B Create economic models, including production-possibilities curves, circular-flow charts,
and supply-and-demand graphs, to analyze economic concepts or issues.

E.21C Explain a point of view on an economic issue.

E.22 The student communicates in written, oral, and visual forms. The student is expected to:

E.22A Use social studies terminology correctly.

E.22B Create written, oral, and visual presentations of economic information using effective
communication skills, including proper citations and avoiding plagiarism.

See Instructional Focus Document (IFD) for TEK Specificity

Key
Understandings

● Comparative and absolute advantage leads to specialization in the production of goods.

—    What is comparative advantage?
—    What is absolute advantage?
—    What is specialization?
—    What is free trade?
—    How do absolute and comparative advantage work in a trade situation?

● Free trade allows people to have more goods at a lower price and promotes efficiency
among producers, while trade barriers cause inefficiency in domestic industries.

—      What is free trade?

—      How do U.S. imports and exports impact the United States and its trading partners?

—      What is protectionism?

—      What are domestic businesses?

—      What are the effects of free trade and trade barriers on economic activities?

—      What are the benefits and costs of participation in international free-trade
agreements?

—      How does trade relate to growth?

Misconceptions ● Students often think that if a country can produce more of a given product, that
country should produce it. In consideration of economic principles, a country
should produce what it can produce more efficiently or at a lower opportunity cost.

Key Vocabulary ● trade
● absolute advantage
● comparative advantage
● specialization
● free trade
● trading range
● opportunity cost
● incentive



● benefit
● international trade
● interdependence
● voluntary exchange of goods and services
● trade barriers
● benefits and costs
● quotas
● tariff
● trade agreement
● embargo
● health and safety regulations

Suggested Day
5E Model

Instructional Procedures
(Engage, Explore, Explain, Extend/Elaborate, Evaluate)

Materials, Resources, Notes

Day 1
Engage/Explore

OBJECTIVE: To understand the concept of trade, the reasons for
international trade, and its importance to the United States and the
global economy.

Engage (10 Minutes) – Word Map

1.  Pair students.

2.  Hold up a baseball card, a Pokémon card, or any other item
that your students might have traded when they were younger.

3.  Ask:

● Have any of you ever traded this? (Students begin a
conversation about items they have traded in the past)

● Why would you make a trade? (Students should discuss
how to trade an item of lesser value for an item of greater
value or to trade something they had for something they
wanted more of)

● Why would the other person trade with you? (Students
should discuss how a good trade is the result of both
sides getting something they wanted)

4.  Explain to students that trade allows for two parties to find
mutual benefit from an exchange. When nations trade, the desire
is to find mutual benefit as well.

5.  Distribute the Handout: Word Map. One partner analyzes the
words “absolute advantage”. The other partner analyzes the
words “comparative advantage.”

6.  Students may use their textbook, websites or other resources
to create a working definition, synonyms, antonyms, and colorful
illustrations of each word.

7.  Partners share their work with two other students. Students
explain the illustrations used to represent the words.

Explore (40 Minutes) – International Trade

1.     Divide the class into three groups: Farmers, Tailors, and
Builders.

Materials:

● trading object such
as a baseball card
(1)

Attachments:

● Handout: Word
Map

Purpose:
This activity introduces
academic vocabulary
relevant to trade.

TEKS: E.3A, E.3B

Materials:

● markers, crayons or
map pencils

Attachments:

● Teacher Resource:
Game Directions

● Handout: Trading
Instructions (1 per
student)

● Handout: Trading
Record (1 per
student)

Purpose:
This activity introduces
students to the concept of
trade.

TEKS: E.3A, E.3B



2.     Distribute the Handout: Trading Instructions and the
Handout: Trading Record.

3.     Students write their occupation (farmer, tailor or builder) and
their specialty (food, clothing, shelter) on their handout.

4.     See the Handout: Game Instructions before leading the
game.

5.     Use the Handout: Trading Instructions to explain the
directions for the game. Each round will last 3-4 minutes.

Day 2
Explore/Explain

OBJECTIVE: Students will gain an understanding of comparative
advantage and absolute advantage.

Explore (20 Minutes) – International Trade

1.     Divide the class into three groups: Farmers, Tailors, and
Builders.

2.     Distribute the Handout: Trading Instructions and the
Handout: Trading Record.

3.     Students write their occupation (farmer, tailor or builder) and
their specialty (food, clothing, shelter) on their handout.

4.     See the Handout: Game Instructions before leading the
game.

5.     Use the Handout: Trading Instructions to explain the
directions for the game. Each round will last 3-4 minutes.

Explain (30 Minutes) – International Trade

1.  At the end of Round Three, students analyze their trading
behaviors.

2.  Facilitate a class discussion by asking:

● How were you able to obtain a higher
standard of living in the game? (Students
should respond that through specialization and 
trading they were able to increase their standard
of living or wealth.)

● Did anyone choose not to specialize and
trade? Why? (Some students may respond that
they did not want to depend on any other person
for their needs and they choose to just survive.)

3.  Encourage students to make inferences about the activity,
relating it to real-life situations.

Materials:

● markers, crayons or
map pencils

Attachments:

● Teacher Resource:
Game Directions

● Handout: Trading
Instructions (1 per
student)

● Handout: Trading
Record (1 per
student)

Purpose:
This activity introduces
students to the concept of
trade.

TEKS: E.3A, E.3B

Attachments:

● Teacher Resource:
PowerPoint
International
Trade
Comparative and
Absolute
Advantage

Purpose:
This activity helps students
gain a better understanding
of comparative advantage
and absolute advantage.



4. This is how comparative advantage works with
international trade between countries.

5.  Students use Cornell notes to explore the concepts in more
detail. Use the Teacher Resource: Power Point: International
Trade Comparative and Absolute Advantage to provide
background information on how absolute and comparative
advantage affects international trade relations.

6.  Student pairs discuss their Cornell notes. Teacher circulates,
probing with questions, clarifying, and providing additional
background information where needed.

CLOSING TASK: Facilitate a class discussion. Students use
academic language to share what they have learned, relate
concepts to their own lives, answer the Guiding Questions, and
support the Key Understanding.

● Comparative and absolute advantage leads to the
specialization in the production of goods, which provides
incentives for trade.

     — Why do countries trade?

      —What is absolute advantage?

     — What is comparative advantage?

      —How do absolute and comparative
advantage work in a trade situation?

Students read appropriate sections of the textbook to support
student learning related to absolute and comparative advantage.

TEKS: E.3A, E.3B; E.22E;
E.23A

Day 3
Elaborate/Evaluate

OBJECTIVE: Students will analyze data and make inferences
based on the data.

Elaborate (10 Minutes) – Absolute and Comparative
Advantage

1.   Students work in pairs.

2.   Distribute the Handout: Absolute and Comparative
Advantage.

3.   Students analyze the data and record their findings on the
handout. (Teacher models the process by asking questions and
then showing students how.)

4.   Note: Students will use this same process to analyze the data
in the performance indicator (Evaluate section).

Attachments:

● Handout: Absolute
and Comparative
Advantage (1 per
student)

● Teacher Resource:
Absolute and
Comparative
Advantage KEY

Purpose:
This activity prepares
students to analyze data
and make inferences based
on the data.

TEKS: E.3A, E.3B



5.   Discuss the analysis as a whole class. Post the Teacher
Resource: Absolute and Comparative Advantage KEY on a
projector screen (or wall space).

6.   Students check their work and then discuss with a partner any
mistakes in calculations or misconceptions in processing.

7.  Monitor students by asking questions, clarifying information,
and providing additional information.

8.  Conduct a whole-class discussion to make sure students
understand absolute and comparative advantage and how they
work.

Evaluate (40 Minutes) – Absolute and Comparative Advantage

● Create a T-Chart comparing two countries and two
products they can produce. Apply this information and
determine who has absolute advantage and comparative
advantage for each product.

CLOSING TASK: Write an essay explaining why it would be
beneficial for these countries to trade and what the terms of trade
or trading range will be.

Standard(s): E.3A , E.3B , E.23E , E.24A

Instructional Note:
This exercise allows
students to quantify their
experience in the Trading
Game. The Handout:
Absolute and
Comparative Advantage
uses economic analysis
tools (production
possibilities curve, for
example) to explain the
concepts of absolute and
comparative advantage. Be
sure to monitor student
work closely. Encourage,
explain, and re-teach as
necessary while students
are working on the handout.

Attachments:

● Handout:
Performance
Indicator (1 per
student)

● Teacher Resource:
Performance
Indicator KEY

Day 4
Engage/Explore

OBJECTIVE: Students will recognize that often times buying
products made in other countries may result in paying less for a
product. Students are introduced to trade policies.

Engage (10 Minutes) – Made in America?

1.  Facilitate a discussion by asking:

● Raise your hand if you prefer to buy American made
products.

● Raise your hand if you prefer to buy the best and
cheapest products.

2. Instruct students to look at the tags on the items such as their
backpack, shoes, purses, watches, etc. You may tell students to
get the person behind them to look at their shirt label.

3. Most students will not find American made products.

4. Ask:

● Would any of you be willing to pay double the price
for any of these items that were not produced in the

Purpose:
Students recognize that
often times buying products
made in other countries
may result in paying less for
a product. Students are
introduced to trade policies.

TEKS: E.3C; E.11C

Instructional Note:

Free trade is the ability of
people to undertake
economic transactions with
people in other countries
free from any restraints
imposed by governments or
other regulators.

Protectionism is the
opposition to FREE
TRADE. Although intended
to protect a country’s
economy from foreign
competitors, it usually

http://www.mycscope.us/module/standards/0/124243/standard.ashx
http://www.mycscope.us/module/standards/0/124244/standard.ashx
http://www.mycscope.us/module/standards/0/124321/standard.ashx
http://www.mycscope.us/module/standards/0/124322/standard.ashx
http://www.economist.com/research/economics/alphabetic.cfm?term=freetrade#freetrade
http://www.economist.com/research/economics/alphabetic.cfm?term=freetrade#freetrade


U.S?” (Most students will say they would not want to pay
more.)

5. Write the terms free trade and protectionist on board. Ask
students to describe what the terms mean – list their responses
under each word. Create a working definition with the students to
use for the duration of the lesson. Write the working definition
above each word.

6. Facilitate a discussion about trade and how it may lead to
growth.

Explore (40 Minutes) – Free Trade vs. Protectionism

1.  Students form groups of three or four.

2.  Explain to students that half of the members within each group
are in favor of tariffs or quotas on sugar imported into the United
States. The other members of the group are opposed to quotas or
tariffs and barriers.

3.  Distribute Handout: Arguments for Free Trade and Handout:
Arguments for Protectionism.

4.  Students use the textbook, websites, and other resources to
identify arguments for free trade and arguments for protectionism
on the graphic organizers.

5.  Combine all of the groups in favor of barriers and all of the
groups opposed to barriers into two large groups.

CLOSING TASK: Debate of those in favor and those opposed to
barriers.

Students read appropriate sections from the textbook and other
classroom materials to deepen understanding. (This could be
done as homework.)

makes the consumers in
the protected country pay
more for goods than if it
allowed international trade
to proceed without
hindrance from trade
barriers such as QUOTAS
and TARIFFS.

Attachments:

● Handout:
Arguments for
Free Trade

● Handout:
Arguments for
Protectionism

● Teacher Resources:
Arguments for
Free Trade KEY

● Teacher Resources:
Arguments for
Protectionism
KEY

Purpose:
Students differentiate
between protectionism and
free trade.

TEKS: E.3C; E.4A, E.4B,
E.4C; E.23C; E.24B

Day 5
Explain/Elaborate

OBJECTIVE: Students will be able to differentiate between
protectionism and free trade.

Explain (30 Minutes) – Expert Groups

1.     Students return to the two large groups from Day 1 – one
group looked at the viewpoint that favors tariffs or quotas
(Protectionists); the other group looked at the viewpoint that
opposes quotas or tariffs or barriers of any type.

2.     Each large group compares their small-group lists and
creates a master list.

Purpose:
Students differentiate
between protectionism and
free trade.

TEKS: E.3C; E.4A, E.4B,
E.4C; E.23C; E.24B

Instructional Note:
Students will probably come
up with these groups that
would directly benefit from
trade barriers such as:

http://www.economist.com/research/economics/alphabetic.cfm?term=quota#quota
http://www.economist.com/research/economics/alphabetic.cfm?term=tariff#tariff


3.     Each large group presents their master list to the whole
class.

4.     Facilitate a discussion that explores the the who and why for
supporting trade barriers or free trade.

5.     Facilitate a discussion where students support their ideas
using academic language and citing examples from history or
current events.

6.     Clarify misinformation, and support both sides with evidence
where needed. (See Notes for Teachers for some examples.)

Elaborate (15 Minutes) – Deal Sweeteners

1.     Through an Internet search, find an article that refers to deal
sweeteners and the consumption of sugar.

2.     With a partner, students read the article

3.     Distribute the Handout: Deal Sweeteners.

4.     Students discuss the article with their partner and answer
each question from their handout.

5.     Interject when necessary as you listen to student
discussions, and correct misconceptions.

6.     After students complete answering the questions, facilitate a
discussion about the article with possible questions such as:

● Did you have any “aha” moments?  Did anything in
the article surprise you?” (Student answers will vary.)

● What did you think about the opposing views in this
article?

● Do you agree with either of the opposing viewpoints?
Why? Why not?

CLOSING TASK: Students will discuss their opinions and stances
on the issues presented in the article.  (This discussion leads
students to think about the editorial on the performance indicator. 
It also helps students formulate their thoughts before writing the
editorial. ) Encourage 100% student participation so that each
student has the opportunity to refine, polish or formulate ideas
about free trade and protectionism.

● U. S. farmers
growing sugar cane
or sugar beets.

● U. S. sugar
refineries and their
workers.

These barriers restrict the
supply of foreign sugar and
increase the demand for
domestic sugar.  This will
cause the price of domestic
sugar to increase which will
cause U. S. sugar industries
to increase profits; increase
jobs in the industries and
increase our total output or
GDP.

Opposed to barriers- the
foreign farmers would
benefit and the foreign
refineries.  Free trade would
reduce the price of sugar
and U. S. consumers would
gain from this.  U. S. farm
industry might be hurt
because their would be
more farmers growing sugar
cane, beets or corn and
less farmers growing wheat
or other products.  This
could cause the price of
these other products to
increase.

Attachments:

● Handout: Deal
Sweeteners

● Teacher Resource:
Deal Sweeteners
KEY

Purpose:
Students differentiate
between protectionism and
free trade by reading an
article and identifying
opposing points of view.

TEKS: E.3C; E.4A, E.4B,
E.4C

Instructional Note:
When students begin to
discuss their stances on the
article, be sure to use this
time to correct



misconceptions, reiterate
major points, or review the
concepts of free trade and
protectionism.

Day 6
Elaborate/

OBJECTIVE: Students will differentiate between protectionism
and free trade by reading an article and identifying opposing
points of view.

Elaborate (15 Minutes) – Deal Sweeteners

1.     Through an Internet search, find an article that refers to deal
sweeteners and the consumption of sugar.

2.     With a partner, students read the article

3.     Distribute the Handout: Deal Sweeteners.

4.     Students discuss the article with their partner and answer
each question from their handout.

5.     Interject when necessary as you listen to student
discussions, and correct misconceptions.

6.     After students complete answering the questions, facilitate a
discussion about the article with possible questions such as:

● Did you have any “aha” moments?  Did anything in
the article surprise you?” (Student answers will vary.)

● What did you think about the opposing views in this
article?

● Do you agree with either of the opposing viewpoints?
Why? Why not?

7.    Allow students to discuss their opinions and stances on the
issues presented in the article.  (This discussion leads students to
think about the editorial on the performance indicator.  It also
helps students formulate their thoughts before writing the editorial.
) Encourage 100% student participation so that each student has
the opportunity to refine, polish or formulate ideas about free trade
and protectionism.

Evaluate (40 Minutes)

CLOSING TASK: Create a table showing arguments for
protectionism and free trade. Using this information, write an
editorial for the newspaper supporting free trade or protectionism.

Standard(s): E.4A , E.4B , E.23C , E.24B
ELPS ELPS.c.1C , ELPS.c.4I , ELPS.c.5G

Attachments:

● Handout: Deal
Sweeteners

● Teacher Resource:
Deal Sweeteners
KEY

Purpose:
Students differentiate
between protectionaism and
free trade by reading an
article and identifying
opposing points of view.

TEKS: E.3C; E.4A, E.4B,
E.4C

Instructional Note:
When students begin to
discuss their stances on the
article, be sure to use this
time to correct
misconceptions, reiterate
major points, or review the
concepts of free trade and
protectionism.

http://www.mycscope.us/module/standards/0/124246/standard.ashx
http://www.mycscope.us/module/standards/0/124247/standard.ashx
http://www.mycscope.us/module/standards/0/124319/standard.ashx
http://www.mycscope.us/module/standards/0/124323/standard.ashx
http://www.mycscope.us/module/standards/0/118101/standard.ashx
http://www.mycscope.us/module/standards/0/118134/standard.ashx
http://www.mycscope.us/module/standards/0/118143/standard.ashx


Accommodations
for Special
Populations

Accommodations for instruction will be provided as stated on each student’s (IEP)
Individual Education Plan for special education, 504, at risk, and ESL/Bilingual.


